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Jl AC? 

tfj« u«4 of nontradlt lonal adolescent literatuee Ln 
♦•ho sflcondary cla^^roosti and t-flachee *£4tning foe this usage are 
atiCUfisad in this pap*r. Af-af ou*;lining a humanistic approach to 
aaoleuc^n* li^e^-a^u^e. In which fltuder.ti are taught to U3« llteratupe 
to illuminate th^ir lives, hh^ papqr conteasts such an approach to 
*-hs ♦■^aching '^f ♦.r adi^.ional lit'Srature, in which the QBiphasla la on 
und«citandlng th«^ t»j£t. It t^lU ho« c«rtain aoci«tal changes have 
pfdmoted the aeceft*:ance ofi adolaacent Utetature ai a aefious q^^tm 
and dlacusaes th^ classrooai tocus on sooiological, pBychological, 
ethleftl, and Ideological aspects of lit^iarj yotks. It next outlines 
tha n^°d for cpillege methods eoursea it aaolftscent lit«ratHr» ana 
pMsents guid«linaa far the a^l^ction of adoltacent literature that 
affl given ■^o ^*-uden*s in one itgthoda ccussa. The value of small froup 
inatcuction in teaching aaol'*sc*nt ll*9ratut* is diacuased, and 
suagftstiona ar^ oCfer«%a tot the division of students Into groupa fot 
clags erganiaatlon and for pcssible gtcup activities. Finally, 
tsaeheE-de VPlcp«d learning ictivity packets ar« d»acrlbed, the values 
of using tham ar-^ listed, and suggastlona are provided for 
*neorpocating questions and letivitles based on a hierarchy of 
thinking skills ranging from th* factual to thq conceptual and 
evaluative. (GT) 



* Beproauctions supplied by EDRS ar« th* best that can be maaft * 
0 froffl the ortginal dccam^nt. * 

#«*****♦♦*********•**♦•**************♦** *****^ 

6 

ERIC 



^ IDUeAtlONIWILPAil 



O 



NATIONAL iNltlrUtiDP 

mi^ DOCUMiNt MAI flfelN HiHHO* 

fM6 PfeM^dN fiM Qaa^Nlf AtlDNOMlOlN* 
ATlNftlt POtNtSpr Vlt^OM OI*INIdNI 
itAf^D Df5 NOT NECilSA^iLy «lf»*Nfi« 
IBNt OP^iClAL NATIONAL INltltUTR Or 



THE WRITING AND TEACHING OF ADOLESCENT UITERATURE 



Sheila Schuiartz 



"PERMiSSloN TO nEPRODUCE THIS 
M^TEHiAU HAS BEEN □RANTED BY 



TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC)/' 



ERIC 



Sohwarta- Bumrnary ^ 
T?he following papejr disdUQsds teacher pj-apatflttion for tha 
newly impottflnt fiold of youn^ ftdult Hfceiftttu^e ( alao rofarxod to 
as adoleadont lltaftttuta) 

Pi^flt the teacher must define adolescQiit litetfatusa and 
devolop a yards tick for its selQCtton, Then tho appropriate niQthodol.«gy 
m ust be deVQlorad, The methodology advooatad here is termed , 
humanistio and it fooueos on the use of this literature to make 
the woafld and self knowabl.e to the young adult. Wie noflQSSity iCK 
this jnethodology darives from the paperback revolution and the 
replacement of reading with television. 

Methofldlogy in adolescent literature is based priinarily 
on small groups within the larger olassroow since it is in small 
groups that the maximum namber of students will eeeeive the opportunity 
to discuss the signifioanc5e ol adolescent literature to world and 
self. Teacher prepared matarials for these small groups are 
referred to hare as LAPs, Learning Activity Packet a. One is 
given to each student for each liteBary work studied and in this 
LAP are Incorporated all of the activities, tests, and teaching 
for the duribion of the work. LAPS include large group, small 
group, and individual work and also incorporate a variety of 
queattons and activities based on a hierarchy of thinking skills 
raning from the factufcl, at the bottom of the hierarchy to the 
concebtBil and evaluative at the «pp. The Use of these LAPS 
serves to develop thinking kkilla, to develop autonomy, and to 
give students a total approach to their studies rather than the 
fragmented day by day studsathat now exists in large measure in ouir 
schools* 



This paper ifi ooncernod nith tha ubo ot n0n'<tmAitimul. 
adoleeagnfc literatuta in tho eocondajcy school al^fiBrootti and with 
fceaoheif training ioK this UBiiQd^ 
What ia Moleggiint Litef atviy<st » . 

Inalusivalyi adol©Boent Xitesatuse ia any litesfatuifft road 
by adoieflaantfl. During the 1960»fl in /th© Unitod States? &nd^ 
inereaaingly in the United Kingdom # A large number of books 
began to be publiehed fihat were written BpOQifiqally for adoles"* 
canta. These booke rival adult books in their willingnesa to deal 
openly vith all aaipadts of oontertporary life^ aspects whioh hava 
traditionally bsen taboo in the .olagsroom and inaludo suah 
matters aa early aaKUallty, homoflexuality, ohild abuse i addiationf 
mental diaorderi disease and death , and othere.Suoh books are 
inQreaaingly read by aeaondary school studonts both in and out of 
the olaaaroom/ and, in some eases ^ th© same books are read by 
adults. 

The Humanietio Approaeh , . • * . . . 

She methodology that 1 ei^loy i^ .that students in my methods 
ooursas are trained to teaah adolaeoent literature not as an end 
in itself but rather in tenna of how it illmninates life. The 
prooedura for young readers ia to move outward^ from literature to 
life. This teohnique is dsscribed as divergent and it employs 
questions whioh ask such things as i compare , contrast, imagine^ 
projeot/ oomplete^ eKpress your oym opinion # eKplain similarities 
to this matter in your own life or in life about you# and ^ 
discuss the. matter whioh is the foqua o£ this book in relation to 



( 
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Uta app^oaeh In oth&t wd^ka you have rfidd." 

•PhlB is fl dlfiferent ftiotehod £som that BmpXoyed in the feeadhlnfl 
of traditional litotatuife ( tho elasBififl) , in whloh the movoraent was 
inward/ fram the atudent' o lifia to the texti This approadh ii 
termed convergent and its end goal is mt, afl with the divergent 
apptoadh, the underfltonding of ll«a, but iAsrahtotoBrthho underfltandlng 
of tha worH o£ litotatufa undot conflido^fttion. In thie mora 
traditional appfoaoh, tho Btudont ia thara fiojf the litorafeurQi rathai? 
than the literaturQ exifiting to aerva tha atudQnt'fl naods. 

fphe purpose of traditional nathodology was to take the atudaot 
daeper and deeper into the text. This rfisulied in detailed 
examinations which ofiten dealth with minutiae and with boring 
line-by-lina analy-Bes of groat works which so bored and aiienated 
Btudonts that they beeame unable to oomprehend aither the greatnasB 
pi the works or their aignificanae to them. 

With traditional literature, the emphaais was on the text and 
on the teat. For adoleaeent litarature, the enphaBis is on student 
reapphse and the illumination of life. 

For the traditional literature curriculuin a certain body of 
work was Belected and rag^uired, regardlaaa of student interest, r 
With adolescent literature ( and this could not have occurred with- 
out the paperback revolution) there is a multi-text approach and 
students are given freedom to select and read those books which 
interest them, amuse then, or hold out promise to them of 
increased coroprehensioh o£ the difficult adolescent stage of life. 
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Many o£ thQ traditional litdraty wo^k» taught in tha saaondaipy 
aohoel dealt with tha paoti Mast adoldaaent litaratu^^a warkfi daal 
with tha p;tQ0ant and oova:^ aush iiubjeots as ^thnicilty and moj^al 
aonadiouanaag^Muoh adolas^Qiit lita^atu^a e^plaina the oultus^al 
axpairianQas e£ non-^Angio groups in .a pluralietla aoaidtyt In 
England thie might bo the Waat Indian aKpavisnaa in a London BX^m 
and in tha Unitad Statt^s adolasaent literatuxfa QOVdra tha blaak 
aKperiancai tha iyneriaon Ind^in aKp@rianoa#tha Chiaano aKpariancei 
tha Cfawish eKparianaai tiha niigrant worker aKparienaa* and others.* * 

Traditional litaratiire/ ky ^nd largo ^ was Gonoarnad with 
tha historial^aultura l aHperienca* Adolaseant literatura ia oon-* 
eernad witph tha oQntamporary'-aultural aHparienQa. . 

The B^^ur teaching taohniques ernployad for traditional lltaratura 



waea tha laatura^ note^takingi Reading as iivn iMAi^daal and taat 
taklngp All of thasa mathoda^ i T uiiii i i1 ara also valid and may 
ba einployad with adoiaaaent litaraturaf but tha arophasia with this 
ganra should ba on dialogue # olaasroom diaauasion/ dlaousaion in 
small groupa. Tha classroom is viewadi not as tha plaos in whiob to 
listan to a lacture whioh may meraly repliGate ,what alraady eKlats 
in oritical works ^ but instead , as an arena for dialogus about tha 
issues raised in the workf a place .to ahare^ argue, and' above alli 
to clarify perceptions about life* 



•Because of this atiphasia on conteinporamaty certain works ^ which 
focus on current events rather than tha human condition in tha midst 
of such events # become quickly dated* These books are of dubious 
value when their context is no longer aignifioant in the teenager's 
immediate world. To discard such works does not imply an overwhelming 
expense smnce they are probably in paparbakc and^ in addition, the 
multi*text approach indiaktes that .not too many copies of any mm 
work will be published • 
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Sooial ehflii^o and AdolABni^nt tifcoyafn^^ 

Coj-tflin oQoietal ehangea Jtayo helped in tha .accoptaneo o£ 
adolaaoenfc Uta^atu« aa a aariouB .genw. ^he.firat, aa fflentienad 
above, has b«©n the paperbaok revolufcion which made it poaaible 
to develop ourricula £tom the multi-taxt vantaga point and to 
require leaa of a finansial investnionb than ma praviouflly the 
eaBQ with hardcQvar wotko. 

in addition, tha naturo qfi litoijatuva is being guastioned 
today more aeriouflly than over before .as a eeault of the shift in 
student allegiance from books to televiaion. Mterature is 
affeetfedd by shifts both within the lltarary world and within 
sooiety. The broad affaot of thla upheaval in literature means that 
the student comes to eUss less .to .receive teaoherlftattiBBflsoDn 
the truth as ha perceives it and more to learn how to comprehend 
life through literature and how to .use the .truths in his own life 

Because of this relationship between current soaiety and 
adolescent literature, the focus of olass dlBcusaion usually 
includes one or more of the following categories. 1) .he sociological, 
how are the characters in this work affected by socioeconomic 
factors. This will be stressed more in relation to one work than ■ 
in relation to another, it Is a particularly relevant category in 
terms of minority groups and in terms of economic level. 2) the 
paychological. m.at is notable in the psychological makeup of 
individual or family, which animates the. story line. This la a 
particularly relevant category for work dealing with mental and ' 
emotional devianoe, works such ««« ...... .. .. . 



■ m^-m 

by K«n K««ey ©if £he mil Jay , bji Sylvia Piafeh.3) Th« fitehio&l. fhia " ;| 
Ineludea ^ha idoa o£ podbio justice and also .niov«B Into tha valUM • 
tfaalrftB ol authior and o£ ehayaoteire within the misk, Wliab ayo the .. ' 
valua« o£ HoeHi«beryy Finn? Was it ahhieal. o£ hltn to help Sim, , ! 
the runaway aiave to esoape* What .of tha othioB of ^unt Polly « vrhoi > 
When Buck ttaytf, "ni'm killed a .nigtar"i ffopliefl," that's good, . . ; 
baeausa BometlmoB peoplB do got .hurt. This ethioal eatagoty often 
overlapa with the next oategory, .the idoologloal. 4) Tha Xdaologlaal.^ 
xmtmsB to beliefs and idaaa, both of the author and of the 
bhitasatara in bh© novftl* Pur eKamplei in the above work, what 
is Twain's philosophy about alaveryi ^abaut violeno©, about the 
natute o£ tha Amoriean frentiot* , , ..... 

Sha eor© o£ adolaaaant Utaafctura la tharaforer its Mlatioa 
to thm fltudsnb's iminediata hmnan QonommB .and .ajfaats the stddant*s 
aanea of human personality and comprahansion ,o£ .hwian soaiaty* Tha 
teaahing and study of adolesaent .literature ii thue viawad as 
both intardiaoiplinary and humanistio and suph study inoludas 
subjeots usually thought of .as tha ps^ovlnds .of th^ sociologist # 

4 

the psyohologitet, the philoaophar .or the historian. 

The priarily contemporary setting qf adolesQent litaraturai 
its £oeus on adolaaeant problmaa and behavior, its olarity of ' 
languaga and allusion # its lack of ambiguity in relations to cjuestions 
of right and wrongs its epphants on straightforward plot and . 
character presentation, its highlighting of ethical dilanimas# and 




flhftila Sehwaiffea- 6 > . 

Itefl jtfftlafcion to ttOoittX and polittoal .events of lih© eontempotfiiry 
votfld mean that tho atudent reading a you^g aduXt .novel ii 
a.«arntng moife about umlt and ,thfl iMtld than about what is in thft 
noval. ^he work providoa a jumpingnoff .plade .oC his examlnatloii 
of flolf and the wo»id, This app^daeh foduaea on atudent woifk aa ^ 
posaflsaing more alcjni^laanoe tot the.youn^ eoador .than has the ,» 
vrork ItaQlf* 

Aapaota of Toaehor ^yalning for MQleBOont .LitogatttJC^ 

It is posflible jfof a aacQndary Ingliah taaehot to have had 
little or no experiona© with adoleecant litetfature, Vhm elaealoa 
that are read by ingiiah majorfl in collage are rarely the worka 
that toho new teasher will be using, and the .eollega methoda uaed 
to teaoh them are rarely useful in .the Becondatfy sohool. 

X have had future Engllflii teaehers epnia into my undergraduato 
methoda slassee, and praotioing,L experienced teaohare eome into 
graduate mQthoda alaBsesi who have read .no worHa about the 
American Indian, Blaeks, Jews,, Orientals, life in regiona of the 
United States dififlerent from .their own, eta* .Some students, £or 
eacaitiple, when first exposed to Return .to Manzanftr ..by Jean Houston, 
a book about the internment ,of Japanesa .Amerioans .during World 
war 31, had never heard of this shameful event , in our national 

history. ... 

Another illustration migl^t be the recently acclaimed television 
series ROOTS. Over and over again, ombera for the publ, on being 
interviewed, stated that they .had .never before known how the black 



m here £tom Aftfloa and how wiatifiat^d he was affea^waifd.Many ^ 
eaAd th«y now my swafehy 4or ./UttHcan Wacka, .alba^ having 
been SKpoBed to thU^mUt^ny. •This .ia «)caofcly the kind e£ inlor- 
mation that would havo btan mada aoe«»8lbla to tham thWugh Mol«iegttfe 
Iilfcefatuifa. Many teaohaifa who oomii Into my wathodi olaaaas know 
far inotfo about Ufa and Utaratu^a 4n.elghtaanth-Q«ntuey Englatid 
than they do about othnia and aodiooeononiiQ groupa In their 
own eountsy, in thm past and in the ^Jraaent^ . . , . * 

1ft addition, many thate taaeha*. have .navar thattsalvaa 
baan in aituatlons in which thay oould Jraely, without inhibition 
of faar, oonffont, dlscuBB, and bogln to undaeBtand thel^ mm 
fealinga about auoh aspects ol contomporary lif« ae homoaaKualtky, 
afteohollam, drug addicitlon, tho prosalon of institutlona, and 
ohild abuae. Many adultfl go through .thoijf .Hvaa without ava^ 
having the opportunity to .dlsouBs .aueh mattees in eonflttfUfltive, 
controllod olrcumetanoaa. .^ha college claBaeooin glvea theffl thla 
opportunity, which thay may later .eKtand ,to thalr ovm sedondaty 
aehool atudantfl. 

A college methoda courae ^n .adoleaoent .literature is asaentlal 
to acquaint teachers with a variety ,of booka .in .this gent^, .to 
explOBfl methods and materialfl for teaching .these .worka, and to 
give teachers the opportunity to examine their ovm feellnga about 
the controversial episodes and Ideas contained In theea works. 
Which AdoleBoen t Literature 7 

Good adoloflcent literature attempts to tell the truth. Bad 
adoleBcent literature prestenda to .tell the truth but eonfysea 
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ftifiblwentftlity with 8entime«*i, pftfidtre to the aheap triumph* and 
Bfleeilicfti the universal foie the topldal. It attow&t« to tmA on 
the youth duiturai to eflpGua© Vftluea it thlnkB young people %tilX 
teapoiid to, and to pretend elogenettg^ lnt^ca«t» and ainearityi oflly , 

in order to selli 

Poor adoloBaflnt Htci-atare la iMinarkafaly like, ttdveetlsin^. J« 
flflila apurloufl produets to tho fffiader ( viewer) by ftppaaling to 
thrt baaaat ©inetionB ( fiaar, areed» the dflsira Cor conformity) rftther** 
than toy maKin^ the ifoadar think. Thio kind of litorature uaes 
durtant alantri current valuoa, eurront tranda, and, fortunataiy# 
la ganorally aa transitory as Ama momt popular songa* feadhara muafe 
be pttrtieularly wary of thla kind ol book basauaa it ia ofton 
flaBhy and appoaling— as interoflting# involving » and tempting aa 
a ohaap or violent tolovlBion show, fhe tftedium la often ao impraafliva 
that the reader is overwhalmed toy it and dooo not havo time to 
think about the lack of mQsaage. 

^eache^B in training are given the following guidalinoa for. 
aaleetion o£, adolescent litceatura when they are studentB in ifty 
mathoda olaaBes. 

1. Good adoleaeent litoraturd meets adequate literary atandardat ^ 

2. Good adoleseent literature helpa young people become more in 
touch with themselveB by ostablishing a conmion bond with the 
reat o£ htunanity. 

3. Good adoieacont literature ahows young people that othara flbara 
thair problaras, s ' 



4 1 Good adolettsdnt llteratui'tt helps to nakd the wovld knowable by 

Si Hithout being did&dtlo, good adoloAdenh lito^atuife a£ei:tma and 
teaffinnfl ^Oio valuaa bhab kaap people hoping > that give young 
padple the atfangth to cotitinue to cflfdw. 

St dood adoleecent literature helps to aoh.^>nt tho yalUQB and gveitts 
that result in apathy^ aiflilluoioninenti and retreat* 
7t Good adolegoant lite^'Ature has a hujwaniatis base of reopeat £or 
human bainga, 

B. Good adoleseont lltocature doala with eterriftl problema rathar 
than with the tranaito^yj commoroialiged* manuffaoturad mores ot 
the youth eulture. 

9. Good adolefleent liteeaturo rofleets the affilrmative, hopelful 

visition of the twenty-ffiifat century, embodied in the Huroaniat 

Manifesto > vhieh aaya, In parti 

Humanity, to survivo, roquiraa bold and daring meaBures. 
We need to extend the uses of soientific method , not 
renounce them, to fiuaa reaaon with QompasBion in order 
to build conatruetive aoeial and moral values. The 
ultimate goalflshould be the fulfillment of the potential 
for growth in each human .personality — not for the favored 
few, but for all oC humankind. Only a shared world and 
global moasureB will suffioei 

h humanist outlook will tap the creativity of each 
hvunan being and proviae the vision and courage for us to 
work together, ^hia outlook emphaaiaas the role human 
beingB can play in their .ow sphareB of action. .HiOTanism 
can provide the purpose and inspiration that so many seek? 
it can give personal meaning and algnificance to hwman life... 
Humanism is an ethical proceaa through which we all 
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am ratfv^, above and it^^ond V^e divLmim p&t^L&ih&KB, 

@ vision of hope, a dl3ee«tJ.ott for spti-aCying siwivaU U) 



ahs ^ii^ea^Dpn la whJLah aaoLesCMit lit^atu^ 1^ taught ihouaa ^Jf"" 

the nwjoJc 4%^etoirif tm^mLm^ ^iLl *^ tfce us^e cf smaU groups 
wrhlAiei fclis GjassTOORi* Vhm pw^omm for t*i dliri^ion into small 

s, swa^nts who a« iiOiitoitei lii irc^nfc oi m largea^ gtowp 
wLiL more readily^ p^fclaipate* 

Mc?j^ sfiadent^ dar» pirauLtwiaQU^l^ tJiv^lvai, 

Se^r t^achiiig la in*esff apabl% « 

a» BL^elpliM pa^Dblems aca d^tJii^li^fl# since taikingf ^ 
ith^ £>reseiit prlmarr oairairiaL sin^ exga^t^d and 1^ a 

!TM ^las^ atasiD^phiar^ j^eXasc^s* thtas (jreedng ^tada^ts to 

# nta^ tsacliajr Is ftaad to mDi^e aio^flatWa ala^aroora Mid As 
-tiitiB aBLe to hav^ individixaL aontac t i7l*h mwiy m^re 
^fcudents per pettol* ^ 

g* a)iaL<Dgue and the est^hange cf idaas^ fo^ tlia *aaGhteg 

Ways -^C ajeraiigirig thaa-e smalL groups v-ary. Soma vardfttdons 

s. 3a3iaom giouping. " rig-hfe, dl^idt in*o groups of fowr 
i _ _ 'yt-tlt;.tEia Btudantg aitfcing 4tou»l you. " 

Av«nu«, ""BiifiEaao^ rJew"'^orJ<,'T42L5, 1973, 



'-■■'V'^f'- 



Pu£po0€ful g^QUpingr dtvised bmSoxm the alass parlDd* In ; 
tills 0BBBg name© of -firoup denAers can either ba dittoed V 
©ff pop tad before %he olass tegins in order to mtnimlge 
confusiQn* . f^^; 

fChars ar# vartous kinds of purposeful group inf* ^hay are 
as follows; V^fH 



a. One leader per group to maKe sure the grouo funations. 



£. One group praparing ^ ^debate. 

g. One group wrking on ana related art eKperienoe ( mural/ 
music |. orafts^ ebo.) 



No laaders per group < all laadere put together In one 
groups to ensiu^ additional partielpatton) ' -^^^i^ 



Sooialitatton gvoup to halp young people raaka Crieads^ 
d» Grouping for paer taaohing. 
a* Grouping for sp^aial ekills and abilities* 
£. Remedial groupitig , 

Aotivitiaa to be p^rforined by groupa also vary* Some variatlosia 
followi 

a. All groupa doing the msmm worK ( based on Lfl^S, learning 
Aativity Paqhet^) 

b* Each group working diff arent bookp 

a. One or more small groups going to the library # 

d. One group preparing a ^creative dramatloa assignment. 

e* One or mora research groups going to the library # i^terviaving ^ 
someone # go ing on a field trip. 



a duration of groups also varies. Poselbilities ares 

a. Groups for one day. 

b. Groups for longer periods of tlme^ depending on the task. 
G» Groups to r^nain aonjefcant throughout the reading of a book« 



a. The students aem the entire course of study for a 
particular vork ( novel, IndlvidUBl story or poeni, or 
group of stories and poons, etc.) laid out before them 
instead of, as was usually the case with traditional 
teaching, golag from day to day, in fragmented fashion, 
with the teacher the only one who understands the total 



M 
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The organization off groups within one class period also " . - 

varies in the ffollovlng wayss 

a. Groups worJt throughout the period. 

.b. Groups worJc Cor part ot the period, then assanible as an 
entire class. 

o. Groups work ffor an entire period, then go into inaividual 
follow-up tasks for hQaework, 

d- Groups work on Bpecial problems while the reaalnder of the 
class works Individually or as a whole/ . 

The heart of the taaching of adolo scent literature li the 

Learning Activity Packet ( LAP), which Is prepared In advance by 

the teacher. The LAP and its objectives are addressed to the 

students so that an objective would be phrased," Sou will understand 

how Mark Twain uses the Bymbolism of sea and ahore in Huckleberry 

Finn", rather than as vas usually the ease in the past, that the 

objactlvos were addressed by the Poacher to the teacher so that 

an objective would readi'' Teach symbolisin In Hucklebergy flan, " 

The values of the I*AP are the following i 



b. Th© students hava tha reEponaibllity flor fulfillirig tha 
total plan vhich Is given to tham with complatsne^s and | 

c. There Is ample opportunity for students to alarify confusioa:^ 
with teacher and peers, \ 
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a. The LAP is like a roadmap. It providefl Cor individual , rii^v^;:^ 
grottp, and class work. All materials can be used lor 
one of these three arrangements. i^k^'^^M^ 

e. ihe lAP encourageB a itudent-centered approach to currleiiXiffli^ 
building, - tH'^V^^ 

£. using a LAP frees the .teacher during class time to eirculater;^^ 
work with small groupa or individuals, handle any probleaa 
that might arise. Instead of performing in front of the -"^ 
class as chief actor, the teacher Is freed to act as gaida, 
consultant, and faoilltator. , 



g. Once a LAP haa been prepared, it provides for maKiaum 
fleJcibility in grouping, because the SMie IAS can be 
used by individuals, small groups, and the entire clasa. 

h. The students know exactly what to do even if the teacher 
is absent and a substitute presides, 

i. The LAPS provide an excellent, concrete body of work on 
which to base student evaluation. Record keeping is 
sirnplif ted. 
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iJ Oxioe the teacher has done the initial work of preparing a 
LAP, he or she can amend it each time the literary work on 
which it is based is used. 

Both the 

Questions for Inclusi on in LAJ 

Questions from each of the following four categories should 
be included in the LAP, The proportion of each type of question is 
determined by the nature of the specific work. One work may regulr 
more attention to new voaabulary works, one less, one work may ; 
have less relation to life, one more C thus necessitating more or 
less divergent questions), etc. But the good LW indicates awareneBS ; 
•of these different categorieB and awarenesB of their position on 
the cognitive scale, A teacher aware of thasehierarchy coulS not J 
rest exclueively on abstract vocabulary work, • 




The hierKchy of thinking skills on ^hLch qusations and 
activities should be based is the following s 

1. Factual, under this headil., co,j>e )gr"L|in"ioSB I 2o"Si8'' 

S?rcoS?2r^.uis?i»; *s^aiiirssi5^rin a^i^uity. ■ 

2. g>»ver.e,t. >t>>ese axe questions t^t draw^^^^^ 

^^IcT^l^ Mil; M^iSSolusiL., to - 

inter pr at p - - , 

iidi^sii ifH^H M*^:ifuSd^KS?x 

s ociety and to the litm of the rea|ar. ^ gpjingboara 
or expertanoed* 

4. congeEtual.This is the highest oategory^f^toe^ |?'^eSrali«tlc,ij 
Ei-re studints are asked ^"^^1^?^ ^Slqaes. " Mter > 



reading Typee, Benito Cera^o. ana aar^o-egj^ ^ 
IIScilleW-4vSl3atrMiBTlLe'B world view." 



This paper has att^npted ,to describe the newly eiaerging fisld 
of young adult literature in terms of teacher preparation for 
its teaching in the secondary school Glassroom. 
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